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______________________						_____________________________	
Date	 	 	 	 		Investigator	
	
THIS	PROJECT	WAS	FOUND	TO	COMPLY	WITH	APPROPRIATE	ETHICAL	STANDARDS	AND	WAS	
EXEMPTED	FROM	THE	NEED	FOR	FORMAL	REVIEW	BY	THE	COLLEGE	OF	WILLIAM	AND	MARY	
PROTECTION	OF	HUMAN	SUBJECT	COMMITTEE	ON	May	25,	2015	AND	EXPIRES	ON	May	25,	
2016.	
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Appendix	D	
List	of	Codes	and	Definitions	
D
ep
th	
Title	 Description	
0	 Planning	Lessons	 The	teacher	describes	the	process	of	planning	lessons	
1	 Learning	goals	 The	teacher's	description	of	the	goal	of	the	lesson	or	
project	to	develop	student	learning	
1	 Assessment	 Description	of	how	the	teacher	plans	for	assessment	
1	 Choosing	texts	 The	process	of	choosing	what	texts	the	teacher	using	for	
a	particular	lesson	
1	 Choosing	technology	 Description	of	how	the	teacher	choosing	technology	to	
use	during	a	lesson	
1	 Modifying	and	changing	
lessons/	units	
The	teacher	describes	how	and/or	why	she	makes	
changes	or	modifications	to	lessons	from	year	to	year	or	
class	to	class	
2	 changes	due	to	student	
interest	
The	teacher	modifies	or	changes	a	lesson	or	unit	due	to	
the	interests	of	the	students	in	a	particular	class	
1	 Providing	choices	for	
students	
Description	of	lessons	where	the	teacher	builds	in	
opportunities	for	the	students	to	make	individual	choices	
based	on	their	interests	or	needs.	
1	 The	role	of	student	
interest	in	planning	
Description	or	importance	of	the	role	of	student	interest	
in	the	topic	or	text		
1	 Meeting	students'	
learning	needs	
Ways	in	which	the	teacher	plans	lessons	so	that	students'	
diverse	learning	needs	are	met,	especially	students	with	
different	reading	levels	
1	 Teacher	learning	and	
knowledge	building	
Teacher	describes	the	PD,	peer	discussion,	online	
research,	etc.	that	influnced	lesson	planning,	using	
technology,	and	teaching	strategies.	
0	 Implementing	Lesson	 The	teacher	describes	the	process	of	implementing		a	
lesson	that	she	has	taught	
1	 The	role	of	the	teacher	 Description	of	the	teacher's	action	during	the	lesson	
2	 Teacher	questions	 The	types	of	questions	that	the	teacher	asks	to	help	
students	to	make	meaning	
3	 Questions	to	connect	to	
text	
Questions	the	teacher	asks	to	help	guide	the	students'	
ideas	back	to	the	text	
3	 Questions	for	self-
awareness	
Question	the	teacher	asks	to	help	the	student	grow	in	
self-awareness	
3	 Questions	for	self-
criticism	
Question	the	teacher	asks	to	help	the	students	by	critical	
about	the	own	thinking	or	ideas	(questions	to	guide	the	
students	to	the	next	step	or	a	deeper	level	of	thinking)	
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2	 Fostering	meaning	
making	with	complex	
texts	
What	the	teacher	does	to	help	students	understand	
complex	texts	
2	 Foster	students'	
growning	
understanding/expressi
on	of	themsevles	
Actions	that	the	teacher	takes	to	help	the	students	to	
better	understand	or	express	themselves	
2	 Foster	the	students	
understanding	of	the	
world	around	them	
Actions	that	the	teacher	takes	to	help	the	students	to	
better	understand	the	world	around	them.	
1	 The	role	of	the	students	 Description	of	the	students'	actions	during	the	lesson	
2	 Role	of	audience	 The	students	will	present	their	work	to	the	class	(or	
wider	audience)	and	how	this	impacts	their	work		
1	 Informal	assessment	 Description	of	how	the	teacher	informally	assesses	
student	learning	during	the	course	of	a	lesson	
1	 Technology	during	
lessons	
The	types,	amount,	and	frequency	of	the	use	of	
technology	devices	(by	students	or	teachers)	during	class	
time	
2	 Students	using	
technology	
How	and	frequency	of	students	using	digital	devices	in	
the	classroom	
2	 Teacher	using	
technology	
How	and	how	frequently	the	teacher	is	using	digital	
devices	in	the	classroom	
1	 Classroom	environment	 Description	of	the	classroom	environment	including	the	
type	of	relationship	the	teacher	and	students	have	and	
how	the	teacher	fosters	this	relationship	
2	 Supportive	relationship	
with	students	
Interactions	between	the	teacher	and	her	students	that	
demonstrate	a	supportive	and	positive	relationship	
between	the	teacher	and	students	
0	 Barriers	to	Teaching	 The	teacher	describes	an	external	barrier	or	challenge	
that	she	faces	in	planning	or	implementing	lessons	
1	 Overcoming	barriers	 Actions	that	the	teacher	has	taken	to	overcome	barriers	
to	implementing	lessons	or	using	technology	in	her	
classroom	
1	 Student	behavior	 Challenges	with	student	behavior	that	impact	learning.	
For	example,	inappropriate	use	of	technology.	
1	 Access	to	(working)	
technology	
Problems	with	access	or	infrastructure	that	prevents	the	
use	of	technology	
1	 Mandates	and	testing	 Description	of	the	impact	of	curriculuar	mandates,	new	
school	initiatives,	or	testing	on	teaching	and	learning	
0	 Teaching	Experience	 The	teacher	describes	her	own	experience	as	a	classroom	
teacher	or	other	education	related	experience,	including	
qualifications,	training,	leadership	roles,	pre-service	
experience,	or	professional	development	
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1	 classes	this	year	 Description	of	classes,	students,	and	schedule	this	year	
0	 Meaning	making	 The	process	of	making	meaning	of	texts		
1	 Meaning	influenced	by	
society	and	culture	
Description	of	the	influence	of	society	and	culture	in	how	
students	make	meaning	(and	the	meaning	that	they	
make)	from	texts	
1	 Meaning	is	influenced	
by	context	
Description	of	how	the	meaning	that	students'	makes	is	
influenced	by	their	more	immediate	context	(school,	
local	community,	classroom)	
1	 Meaning	making	as	
transaction	
Reference	to	how	meaning	is	made	through	a	
transaction	between	the	text	and	the	reader	
1	 Meaning	making	in	
reading	
Description	of	experiences	in	which	students	make	
meaning	through	reading	
1	 Meaning	making	in	
collaboration	
Description	of	how	the	students	make	meaning	in	
collaborative	learning	experiences	(group	projects,	
problem	solving,	inquiry)	
1	 Meaning	making	in	
discussion	
Description	of	how	students	make	meaning	through	
discussion	with	one	another	and/or	mediated	by	the	
teacher	
2	 Small	Group	Discussion	 Description	of	learning	experiences	in	which	the	students	
participate	in	discussions	in	small	groups	
2	 Whole	class	discussion	 Descriptions	of	learning	experiences	in	which	the	whole	
class	is	engaged	in	discussion	(including	Socratic	
seminars,	student	led	discussion)	
2	 Teachers'	role	in	
discussion	
Description	of	the	teachers'	role	in	student-centered	
discussion	
1	 Purpose	for	reading	 The	role	of	the	purpose	for	reading	and	how	it	impacts	
students'	meaning	making	
2	 Efferent	 Description	of	the	role	of	efferent	reading	in	the	
classroom	(reading	for	information)	and	how	it	impacts	
students'	meaning	making.	Including	the	role	of	
nonfiction	texts.	
3	 Purpose	related	to	test	
taking	
Impact	of	standardized	testing	on	meaning	making,	
specifically	related	to	how	purpose	for	reading	impacts	
meaning	
2	 Aesthetic	 The	role	of	aesthetic	reading	in	ELA.	Especially	the	role	of	
aesthetics	on	students'	meaning	making	
3	 Teacher	attitude	
toward	students'	
aesthetic	responses	
Description	of	how	the	teacher	responds	to	the	students'	
aesthetic	responses	to	text		
1	 Multimedia	 The	teacher	describes	meaning	making	experiences	with	
multimedia	that	she	uses	in	her	personal	life	or	
classroom,	including	digital	or	nondigital	texts		
2	 Meaning	making	with	 Description	of	meaning	making	experiences	that	include	
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visual	texts	 visual	texts	(paintings,	photographs,	cartoons,	etc.)	
2	 Meaning	making	with	
nondigital	print	texts	
Description	of	meaning	making	experiences	with	non-
digital	print	texts	(including	young	adult	literature,	other	
books,	newspapers)	
2	 Meaning	making	with	
more	than	one	type	of	
text	
Description	of	meaning	making	experiences	that	include	
more	than	one	types	of	text	(example,	paired	passages	
with	a	poem	and	photograph)	
2	 Meaning	making	with	
audio	texts	
Description	of	meaning	making	experiences	with	audio	
texts	(Podcasts,	music)	
2	 Meaning	making	with	
online	reading	
Description	of	experiences	in	which	students	must	
navigate	mulitple	webpages,	searching,	media	in	order	to	
find	information,	research,	or	answer	a	question.	
2	 Meaning	making	with	
video	
Description	of	experiences	in	which	students	make	
meaning	with	video	texts	
1	 Meaning	making	in	
student	created	texts	
Description	of	how	students	make	meaning	of	texts	in	
the	process	of	writing	or	composing	(including	
mulitmedia	texts,	poems,	essays,	images,	videos,	
photographs,	etc.)	
2	 Using	technology	to	
support	meaning	
making	experiences	
The	students	use	blogs,	digital	collaborative	writing	
experiences,	or	other	digital	tools	to	support	interaction	
to	make	meaning	about	a	text	or	texts	
2	 Student	work	sample	 Description	of	a	specific	student's	work	sample	and	how	
it	demonstrates	the	students'	meaning	making	
1	 Meaning	making	as	
influenced	by	students'	
personal	experiences	
and	values	
Descriptions	of	learning	experiences	in	which	the	
students	meaning	making	is	influenced	by	their	personal	
experiences,	prior	knowledge,	and	values	
0	 Resources	 The	materials	and	resources	that	the	teacher	and	
students	have	access	to	in	and	out	of	the	classroom	for	
learning	
1	 Types	of	Text	 The	types	of	texts	that	the	teacher	and	students	have	
access	to	in	the	school	
1	 Types	of	Technology	 The	types	of	digital	technology	that	the	teachers	and	
students	have	in	the	classroom	
1	 BYOD	 The	role	of	bring	your	own	device	policies	and	students'	
use	of	their	own	device	in	the	classroom	
1	 Technology	policies	 Classroom	or	schoolwide	policies	related	to	students'	use	
of	technology	in	the	classroom	
1	 Administrative	support	 Support	from	administration	that	the	teacher	finds	
helpful	or	encouraging.	
0	 Literacies	 Description	of	the	role	of	literacy	learning	in	English	
language	arts	
1	 In-School	Literacy	 The	students'	in-school	literacy	practices;	the	types	of	
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literacies	that	are	valued	in	school	(reading,	writing,	
discussion)	
1	 Out-of-School	Literacy	 The	students'	out	of	school	literacy	practices	(social	
media,	video	gaming)	
1	 Bridging	In-	and	Out-of-
School	Literacies	
Classroom	strategies	or	steps	that	the	teacher	takes	to	
help	her	students	bridge	their	in-	and	out-of-school	
literacies	
0	 ELA	content	 Description	of	the	content	area	learning	in	the	class:	
vocabulary,	grammar,	rhetoric,	research,	reading	
comprehension	skills,	etc.	
0	 Great	quotes	 Great	quotes	from	participants	that	I	want	to	be	able	to	
find	later	
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Appendix	E	
Coded	Interview	Transcript	(excerpt)		
	Ann	interview	2	
	
	
K:	Please	tell	me	about	the	text	set	assignment	
	
	
	
It	is	a	way	for	us	to	make	connections	with	the	reading	and	other	text.	In	the	small	way	
it	will	scaffold	the	research	process.		We	don’t	really	do	a	big	research	paper	at	my	12th	
grade	class	and	not	really	in	my	eleventh	grade	class	either.	I	like	to	do	research	but	not	
in	the	way	it	has	to	become	a	paper.	I	think	they	can	learn	the	process	of	documenting	
sources	and	looking	for	sources	without	writing	a	big	long	paper.	We	don’t	start	this	
until	after	the	first	quarter	so	they	have	read	a	few	books	by	then.		Or	hopefully	they	
have.	By	then	hopefully	most	people	will	have	a	three	and	four.	I	have	them	use	one	of	
those	books	for	what	we	will	call	an	anchor	text.	The	anchor	text	is	the	book	that	spoke	
to	you	the	most	or	maybe	you’re	still	even	thinking	about	because	you	connected	
closely	to	it	or	you	just	liked	it	that	much	if	your	standout	book.	From	there	we	are	going	
to	intentionally	make	connections	with	your	own	personal	life	experience	and	in	some	
other	text	that	you	will	find	from	here.	Some	of	the	texts	will	be	ones	that	exist	in	your	
reading	life	and	some	of	the	texts	that	you	find.	I	mapped	the	process	out	for	them.		
	
Codes	(18-1210)	
Providing	choices	for	students	
Planning	Lessons	
Multimedia	
Meaning	making	in	reading	
Purpose	for	reading	
Efferent	
	
The	work	that	you	saw	is	based	on	a	model	that	I	gave	them.	Similar	to	the	models	that	
you	showed	us	when	you	had	the	workshop	participants	do	this.	Some	of	the	students	
really	need	the	template	to	work	off	of	so	they	have	the	template	for	the	Prezi	to	work	
off	of	and	can	do	what	they	want	from	there.	I	say	put	the	anchor	text	front	and	center,	
nice	and	big.		Give	me	a	passage	from	the	book	that	screams	whatever	topic	you’re	
going	to	choose.	For	example	the	topic	might	be	survival	or	hardships	things	like	that.	So	
they	need	to	find	the	passage	that	screams	that	topic	and	tell	me	about	how	in	connects.	
The	first	year	I	let	them	have	the	Prezi	speak	for	itself	but	I	found	that	it	often	didn’t	
unless	they	were	there	to	present	it.	Often	they	did	present	because	they	like	sharing	
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what	they	created	but	I	didn’t	always	have	time	for	them	to	explain	it.	So	now	I	have	
them	explain	on	the	Prezi.		
	
	
	
From	there	I	have	them	go	onto	connection	whether	it	is	a	personal	experience	or	a	
book	they	have	read	in	the	past.	Maybe	something	they	read	in	elementary	school	or	
that	had	been	read	to	them	or	something	that	had	been	studied	in	a	previous	grade.	
From	there	they	go	to	other	fiction	that	they	have	read	since	this	book.	It	could	be	
another	novel	or	something	they	find	or	really	anything	from	there.	Usually,	it	ends	up	
being	another	novel	or	they	will	look	for	a	poem.	From	there	they	need	two	other	short	
nonfiction	article.	This	gives	me	a	chance	to	talk	about	reliable	sources	and	choosing	
good	sources.	A	lot	of	times	the	students	just	want	to	Google	something	and	go	with	the	
first	thing	that	pops	up,	but	we	try	to	find	something	more	meaningful	than	that.	Will	
try	to	find	something	from	an	online	newspaper	or	perhaps	CNN	or	Huffington	Post.	
From	there	I	want	them	to	find	a	visual	text	of	some	kind.	You	could	be	a	famous	
photograph	for	famous	work	of	art	just	something	that	is	media	in	other	words.	Even	for	
that	we	have	to	have	a	discussion	about	what	makes	something	well-known	or	classic	as	
opposed	to	just	the	first	thing	that	popped	up	on	Google	images.	They	will	tell	me	that	
oh	4000	people	have	you	this	but	that	doesn’t	make	it	well	known	that	just	means	it	has	
been	viewed	frequently.		
	
Codes	
Meaning	making	in	student	created	texts	
Student	work	sample	
Meaning	making	as	influenced	by	students'	personal	experiences	and	values	
Multimedia	
Meaning	making	with	more	than	one	type	of	text	
Meaning	making	with	nondigital	print	texts	
Meaning	making	with	visual	texts	
Providing	choices	for	students	
Meaning	making	with	online	reading	
	
I	tried	to	do	this	at	a	point	in	the	year,	maybe	November	or	December,	about	halfway	
through	the	calendar	year.	When	I	modeled	this	for	them,	I	will	have	them	contribute	to	
it	so	they	can	see	how	it	works	as	though	our	whole	class	was	doing	a	text	set	together.	
We	had	talked	about	the	idea	of	redemption	being	an	important	topic	in	novels,	and	I	
had	done	some	book	talks	about	books	that	had	redemption	in	them.	I	had	mentioned	
some	popular	all	class	reads	that	they	might	have	done	like	The	Scarlet	Letter	for	
example	or	The	Christmas	Carol.	Then	for	the	other	fiction	texts	in	the	text	set,	I	had	
each	of	them	contribute	something.	From	the	pool	books	that	they	have	read	so	far,	
they	came	up	with	one	that	had	redemption	in	it	and	explained	how	it	connected.	So	my	
model	text	set	on	redemption	is	huge	because	it	contained	text	contributed	by	the	
students	as	well.	That	was	the	assignment,	how	I	modeled	it,	and	how	I	explained	it.	
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I	really	just	gave	the	students	a	couple	of	weeks	to	do	it.	In	many	ways	you	don’t	have	to	
read	all	of	that,	you	just	have	to	find	it	and	be	familiar	with	it.	This	year	I	was	like	my	
seniors	to	do	more	because	they	have	done	this	with	me	and	have	already	done	the	
process	of	choosing	their	own	books	and	reading	independently	and	talking	about	the	
books.	They	already	know	how	to	talk	about	ideas	as	opposed	the	story.	I	wasn’t	just	
teaching	a	book,	I	was	teaching	students	how	to	read	whatever	book	they	happen	to	be	
reading.	This	year	I	would	like	them	to	start	looking	for	an	anchor	text	early.	Think	we’ll	
have	the	idea	in	mind	that	they	will	follow	a	path	from	there	to	read	more	with	fiction	
and	nonfiction	on	the	topic.	I	will	make	this	an	ongoing	assignment	for	the	year.	I	will	
check	it	periodically.	I	don’t	do	a	lot	of	assignments	in	their	senior	year.	As	we	read	in	
research,	we	keep	adding	to	what	they’re	doing.	The	projects	are	very	cumulative.	
	
	
	
K:	I	think	that	is	common	in	senior	year.	I	think	that	is	showing	that	the	students	are	
becoming	more	mature	learners.	
	
	
	
I	want	the	students	to	see	the	revision	process.	We	don’t	just	crank	something	out,	get	a	
grade	and	move	on	to	something	else.	We	keep	working	on	something	that	is	ongoing;	
they	get	better	and	better	the	more	we	work	on	it.	
	
Codes	
The	role	of	the	teacher	
Fostering	meaning	making	with	complex	texts	
Foster	the	students	understanding	of	the	world	around	them	
Multimedia	
Meaning	making	with	nondigital	print	texts	
Planning	Lessons	
Learning	goals	
Providing	choices	for	students	
Assessment	
	
K:	a	minute	ago	you	mentioned	that	you’re	not	teaching	students	the	book	but	you’re	
teaching	them	how	to	read	whatever	they	want.	Please	tell	me	a	little	bit	more	about	
that.	
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Last	week	I	did	some	consulting	at	a	nearby	school	system.	It	is	hard	for	teachers	that	
teach	in	the	more	traditional	style.	Their	focus	is	on	teaching	a	story	or	teaching	a	book	
or	plot	and	everything	about	it,	instead	of	teaching	them	how	to	approach	any	text	that	
they	come	across.	It	is	hard	for	them	to	imagine	that	everybody	could	be	reading	
something	different.	They	asked,	how	do	you	teach	them	anything?	Especially	when	the	
teacher	has	not	read	all	25	books.	It	is	hard	to	get	across	to	them	that	they	are	the	
experts	in	how	literature	is	structured	and	you	understand	everything	about	it.	There	is	
the	structure	to	everything	that	is	written.	You	are	the	expert	on	that	and	that	is	what	
you	teach.	You	teach	them	all	of	the	elements	and	structure.	This	helps	the	students	be	
able	to	approach	anything	that	they’re	reading.	You	do	not	want	students	to	leave	
school	with	four	major	works	chosen	by	four	different	teachers.	This	way	they	finish	the	
year	with	40	books	or	100	books.	This	way	they	have	the	confidence	and	stamina	to	
approach	any	book	that	they	come	across.	They	now	understand	the	structure	and	
elements	that	go	into	writing.	They	understand	style.	They	understand	what	we	have	
learned.	I	don’t	understand	why	so	many	teachers	don’t	get	this.		
	
	
	
The	school	I	was	working	everyone	was	on	board,	but	then	the	principal	came	in	at	the	
last	minute	and	said	that	they	all	have	to	read	Romeo	and	Juliet,	Oedipus,	and	The	Tears	
of	a	Tiger	by	Sharon	Draper.	It	turns	out	that	The	Tears	of	a	Tiger	was	the	only	young	
adult	book	that	they	have	in	their	book	room.	It	took	forever	to	get	them	to	understand	
that	The	Tears	of	the	Tiger	is	only	the	tip	iceberg	for	young	adult	literature.	There’s	so	
much	out	there.	If	you	like	Tears	of	the	Tiger,	there’s	so	much	else	that	you	will	like.	We	
asked,	why	Oedipus	and	not	the	Odyssey?	Why	Romeo	and	Juliet	and	not	A	
Midsummer’s	Night	Dream?	Who	gets	to	decide	what	the	book	is	that	everyone	is	going	
to	read?	It	is	the	classroom	teacher.	I	think	we	convinced	them	pretty	well.	They	are	on	
a	4	x	4	schedule	which	give	them	a	much	more	compacted	time	to	work	with	their	
students.	We	challenge	them	to	do	Romeo	and	Juliet	in	a	week.	You	don’t	have	time	to	
drag	this	out	for	six	weeks.	It	is	so	much	more	important	that	they	understand	how	to	
read	everything	then	it	is	for	them	to	know	the	story	of	Romeo	and	Juliet,	which	you	can	
get	across	to	them	in	a	week.	So	that’s	what	I’m	talking	about.	Not	everyone	the	ninth	
grade	needs	to	know	any	particular	story.	
	
Codes	(5666-8354)	
Teacher	learning	and	knowledge	building	
Providing	choices	for	students	
The	role	of	student	interest	in	planning	
Planning	Lessons	
Choosing	texts	
Learning	goals	
Meeting	students'	learning	needs	
Meaning	making	
The	role	of	the	teacher	
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Fostering	meaning	making	with	complex	texts	
Meaning	making	in	reading	
	
K:	especially	when	every	ninth	grade	teacher	in	the	country	has	a	different	idea	about	
what	that	story	should	be.	
	
	
	
Exactly.	If	you	asked	every	English	major	in	the	country	what	is	the	one	book	that	they	
have	to	have	on	their	list,	they	would	all	come	up	with	something	different.	It	should	be	
the	students	that	decide	and	the	teachers	that	guide	them	to	the	books.	If	you	say	the	
required	read	to	the	end	of	the	course	they	will	have	many	more	books	to	connect	to	
that.	They	will	have	read	other	books	on	the	topics	of	love	and	revenge.	They	will	have	
so	much	more	to	bring	to	the	table	collectively.	They	will	also	have	more	confidence	to	
read	Romeo	and	Juliet.	We	try	to	tell	the	teachers	that	they	need	to	give	up	some	of	the	
control	to	the	students.	You	want	the	students	to	feel	like	the	experts	on	the	book	that	
they’re	reading.	
	
	
	
[Note:	Dropped	Facetime	call	and	reconnected]	
	
	
	
K:	Is	there	anything	else	that	you	would	like	to	add	to	that.	
	
	
	
I	just	feel	strongly	that	when	you	do	a	whole	class	read	both	the	teachers	and	the	
students	know	that	the	teacher	has	all	of	the	answers.	The	students’	think	that	what	can	
I	say	that	the	teacher	doesn't	already	know.	So	they	tend	keep	their	mouth	because	
they	don’t	want	to	be	wrong.	They	want	to	look	engaged	in	it.	When	they	read	
something	that	I	have	not	read	that	gives	them	a	little	bit	more	confidence.	Even	
without	reading	it,	I	can	ask	all	of	the	same	questions.	I	know	how	a	story	is	set	up	and	
how	to	draw	out	the	details	from	the	students.	In	a	three-minute	conversation,	I	can	tell	
whether	they	have	read	and	understood	the	book	versus	writing	a	five-paragraph	essay	
on	it	or	taking	a	multiple-choice	test.	It	is	not	as	hard	as	it	seems.	
	
Codes	(8355-10052)	
Providing	choices	for	students	
The	role	of	the	teacher	
The	role	of	the	students	
Meaning	making	
Meaning	making	as	transaction	
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Meaning	making	in	reading	
Assessment	
Meeting	students'	learning	needs	
	
K:	What	are	some	of	the	typical	questions	that	you	would	ask	students	about	a	book	
they	are	reading	but	you	have	not	read?	
	
	
	
I	usually	start	by	asking	them	general	things	to	get	them	warmed	up.	Did	you	like	the	
book?	What	did	you	like	about	the	book?	Those	are	easy	questions	for	them	and	they	
always	want	to	tell	me	anyway	so	you	might	as	well	start.	I	will	ask	them	about	the	
protagonist.	I	try	to	use	that	terminology	that	they	need	to	know	to	understand	
literature.	I	will	ask	them	what	the	protagonists	is	like,	what	were	their	strengths,	how	
are	they	like	you	are	not	like	you.	I	will	ask	him	about	the	conflict	of	the	book,	and	that	
will	lead	to	some	talk	about	the	antagonist.	And	then	you	will	get	the	students	to	talk	
about	how	did	it	work	out	for	the	characters.	I	don’t	really	have	preset	questions.	That’s	
just	about	it,	what	I	just	told	you.	The	students’	responses	are	what	lead	me	to	other	
questions.	I	will	say:	tell	me	more	about	that.	I’ve	seen	conversations	where	the	teacher	
can	tell	that	the	student	is	off-track.	For	example,	a	student	had	read	Abraham	Lincoln,	
Vampire	Killer	and	in	the	conversation	it	seemed	like	the	student	believed	that	the	story	
was	true.	He	said:	they’re	telling	you	things	that	they	have	just	always	left	out	of	history.	
So	the	teacher	had	to	say:	did	it	really	happen	or	was	it	written	to	seem	like	it	really	
happened?	She	is	guiding	him.	She’s	not	saying:	you’re	an	idiot.	She’s	helping	him	come	
to	that	conclusion	in	her	discussion	with	him.	I	find	that	you	can	have	these	
conversations	in	one	or	five	minutes.	If	you	get	the	kids	alone	they	will	talk	forever	
about.	If	they	think	that	there	is	an	audience	or	someone	else	might	hear	them,	they	are	
more	reticent	to	speak.	But	if	it	is	just	you	with	a	student,	they	will	go	on	for	hours	
about	it.	
	
Codes	(10052-11849)	
The	role	of	the	teacher	
Teacher	questions	
Questions	to	connect	to	text	
Purpose	for	reading	
Aesthetic	
Efferent	
Meaning	making	in	discussion	
Meaning	making	
Meaning	making	as	transaction	
Meaning	making	in	reading	
Meaning	making	with	nondigital	print	texts	
	
K:	how	would	you	describe	the	learning	goal	for	the	text	sets?	
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The	big	takeaways	for	the	students	to	be	able	to	see	connections	between	the	books	
they	read,	their	previous	reading,	and	where	that	might	lead	in	the	future.	The	students	
have	to	be	discerning	about	the	passages	that	they	include	in	their	presentation.	The	
students	need	a	passage	to	support	the	connections	between	all	of	the	texts	in	their	
presentation	including	the	part	of	the	poem	for	the	screenshot	of	a	nonfiction	article.	
We	will	talk	about	the	structure	of	newspaper	articles	and	how	they	follow	the	inverted	
pyramid	with	the	most	important	ideas	at	the	beginning.	They’re	basically	supporting	
their	thesis	with	these	documents	and	pieces	of	the	documents.	They	are	doing	
everything	they	would	to	paper	but	the	details	are	these	snapshots	and	next	to	that	as	
an	explanation.	They	have	both	the	facts	from	the	text	and	the	commentary	to	make	
the	connection.	So	it	is	a	paper	and	in	a	Prezi	format.	
	
Codes	(11850-12821)	
Meaning	making	in	student	created	texts	
Student	work	sample	
Using	technology	to	support	meaning	making	experiences	
Meaning	making	with	more	than	one	type	of	text	
Meaning	making	with	visual	texts	
Meaning	making	with	nondigital	print	texts	
Learning	goals	
Assessment	
Technology	during	lessons	
Students	using	technology	
	
	
K:	That	was	evident	in	the	Prezis	you	shared	with	me.	
	
	
	
Maybe	if	we	had	more	time,	the	students	would	go	from	the	Prezi	to	writing	the	paper.	I	
think	the	students	would	feel	like	that	would	be	the	duplication	of	their	efforts	because	
both	take	a	lot	of	time	and	effort.	
	
	
	
Another	take	away	is	for	the	students	to	learn	how	to	make	a	Prezi.	I	want	students	to	
learn	the	presentation	style.	I	do	offer	them	the	option	of	doing	as	a	Google	
presentation.	But	I	tell	them	it	will	lose	all	of	its	oomph.		They’re	not	docked	for	it	in	any	
way	and	I’ll	have	a	handful	out	of	75	kids	will	choose	to	do	it	that	way.	Most	of	the	
students	have	never	even	seen	Prezi	before	but	they	pick	up	on	it	very	quickly.	When	I	
introduce	the	students	to	a	new	technology,	I	give	them	a	model	that	I	have	created,	
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but	I	tell	them	that	they	need	to	figure	out	how	to	use	the	technology	themselves.	
There	are	tutorials.	They	can	help	each	other	out	or	I	will	help	them	if	I	can.	Sometimes	
the	students	will	work	with	photostory	and	I	will	tell	them	that	I	have	ever	made	one	so	
they	have	to	figure	it	out	on	their	own.	I	will	tell	them	that	this	is	part	of	the	project.	
What?	What	do	you	mean?	Put	together	a	team	of	people	so	that	you	have	someone	
with	a	little	bit	of	text	savvy	who	can	figure	this	out.	We	use	Google	Docs	all	the	time.	
But	learning	how	to	use	other	technologies	will	help	students	be	better	prepared	for	
college	and	careers.	This	will	help	them	stand	out	to	a	college	professor	or	employer	
down	the	road.	If	everyone	else	is	doing	a	power	point,	you	can	do	a	Prezi	and	yours	will	
stand	out.	
	
	
	
K:	Prezi	is	not	linear	to	begin	with,	which	is	very	different	from	other	presentation	
formats.	
	
	
	
Prezi	forces	them	to	make	connections	from	one	thing	to	the	next	thing.	PowerPoint	
builds	this	in	for	them.	
	
	
	
K:	The	mode	of	Prezi	matches	the	learning	goals	of	making	connections.	Prezi	matches	
your	content	for	this	assignment.	
	
	
	
Yes,	exactly.	I	hadn’t	even	thought	of	that.	Yes	I	love	that	part	of	that.	Because	they	
have	these	experiences	with	Prezi	and	photostory,	when	it	comes	to	the	service-learning	
project	they	can	choose	which	technologies	they	want	to	use.	Teachers	usually	present	
things	using	slides.	It	doesn’t	require	that	kind	of	making	connections.	It	is	more	
straightforward.	Prezi	offers	templates.	The	students	need	to	be	able	to	pick	a	template	
that	is	appropriate	for	their	content.	You	can’t	do	your	text	set	on	the	topic	of	hardship	
and	then	pick	butterflies	and	rainbows	as	your	template.	That	becomes	part	of	it.	
	
	
	
K:	The	templates	of	the	samples	were	very	appropriate	to	their	topics.	One	had	the	
topic	of	letting	go	and	the	students	use	the	background	of	raindrops.	One	had	the	topic	
of	lost	and	used	space	in	the	background.	There	is	a	lot	of	symbolism.	
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Right.	This	is	something	I	would	question	them	on	if	the	template	and	background	did	
not	match	their	topic.	
	
Codes	(12822-15691)	
Assessment	
Students	using	technology	
Technology	during	lessons	
Informal	assessment	
The	role	of	the	students	
The	role	of	the	teacher	
Meaning	making	in	student	created	texts	
Student	work	sample	
Using	technology	to	support	meaning	making	experiences	
	
K:	What	evidence	of	meaning	making	do	you	see	in	the	student	presentations?	
	
	
	
I	think	the	part	that	interests	me	most	when	I’m	grading	them	beyond	meeting	the	basic	
requirements	is	the	part	they	write	about	the	connections	they’re	making	between	the	
texts.	That’s	the	part	I’m	most	interested	in	what	I’m	grading.	Of	course	the	passage	
needs	to	work	as	well.	It	doesn’t	really	matter	what	passage	they	use	and	there	are	a	lot	
to	choose	from,	but	they	have	to	connect	it.	At	the	end	they	have	to	take	all	of	these	
pieces	and	put	them	together	into	a	theme	statement,	or	thesis	you	could	call	that.	
What	statement	can	you	make	about	the	topic	based	on	the	reading	that	you	have	done	
in	the	past,	currently,	in	the	pieces	that	you	have	found.	I	told	them	that	it	has	to	be	
meaningful.	It	can’t	be	love	is	a	beautiful	thing	or	everybody	needs	love.	It	can’t	be	a	
cliché.	It	can’t	be	something	that	you	could	have	said	when	you	started.	It	has	to	be	
something	that	you	learned	because	you’ve	read	and	put	all	of	these	pieces	together.	A	
lot	of	the	meaning	making	is	there.	There	is	meaning	in	all	of	the	little	connections	as	
well.	
	
Codes	(15692-16818)	
Student	work	sample	
Meaning	making	in	student	created	texts	
Using	technology	to	support	meaning	making	experiences	
Meaning	making	with	more	than	one	type	of	text	
Meaning	making	
Meaning	making	as	transaction	
Meaning	influenced	by	society	and	culture	
	
K:	the	theme	statement	in	the	presentation	loss	is	loss	of	something	that	all	people	have	
to	go	through	it	depends	on	which	path	you	take	to	recover	from	loss	that	counts.	To	
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properly	recover	you	have	to	properly	grieve.	How	would	you	assess	or	give	feedback	on	
that	particular	theme	statement?	
	
	
	
The	first	part	of	that	statement	is	something	that	you	can	take	anytime.	The	last	part	of	
it	sounded	to	me	like	something	that	she	has	learned	based	on	what	she	had	read.	I	
don’t	think	that	something	she	would	have	just	known	from	the	get-go.	This	came	from	
after	the	reading	and	thinking.	In	this	case,	the	student	had	also	suffered	a	personal	loss.	
To	recover	you	have	to	properly	grieve	as	a	statement	that	not	most	students	in	high	
school	would	think	of.	I	can	see	some	thought	put	into	that.	
	
	
	
K:	There	seems	to	be	some	connection	back	to	the	articles	as	well.	One	of	the	articles	
was	about	the	myths	and	facts	about	grief.		There	is	that	direct	connection.	
	
	
	
Her	personal	connection	makes	her	think	differently	about	this	than	someone	who	has	
just	read	about	loss.	She	comes	from	a	different	place	than	her	fellow	students	might	
have.	
	
Codes	(16819-17954)	
Meaning	making	in	student	created	texts	
Student	work	sample	
Meaning	making	as	influenced	by	students'	personal	experiences	and	values	
Meaning	making	as	transaction	
Meaning	making	
	 	
		 347	
Appendix	F	
	
Interview	Summary		
	
The	following	is	a	summary	of	some	of	the	main	points	we	discussed	in	the	first	
interview.	Please	read	through	them	and	make	any	changes,	corrections,	additions	or	
deletions	that	you	see	fit.		
	
• Teaching	assignment:	last	year:	English	10	inclusion	and	standard	and	English	9	
inclusion	and	standard;	next	year:	tentatively	English	10	inclusion	and	standard		
• I	am	a	career	switcher.	This	is	my	fourth	year	with	my	own	classroom,	and	
second	year	at	HHS.	Before	that	I	taught	English	6-12	at	an	alternative	school	and	
taught	English	6	and	7	advanced	at	CCMS.	I	have	a	master’s	of	art	in	teaching	and	
have	worked	with	2nd	and	3rd	grade	inclusion	student	as	a	teacher’s	assistant.	
• I	draw	on	my	experience	in	elementary	school	to	help	the	students	make	
connections	to	their	prior	learning	experiences	and	see	that	they	are	doing	
similar	things	at	a	higher	level.	
• Last	year	I	face	the	challenge	of	not	having	a	working	SMART	board.	I	am	looking	
forward	to	having	working	technology	this	year,	including	the	new	tablet	one-to-
one	initiative	for	10th	graders.	I	am	spending	time	this	summer	getting	apps	and	
materials	ready	that	we	can	use	on	the	tablets.	I	will	use	them	for	writing	
instruction,	and	also	reading	and	research.	
• We	have	traditional	and	online	textbooks	and	whole	class	novels.	I	bring	in	art,	
articles,	and	related	nonfiction	to	supplement	the	reading.	I	choose	texts	that	
give	them	background	information	and	texts	that	relate	to	big	ideas	universal	
themes	in	the	texts.	
• I	want	the	students	to	know	how	to	do	a	video	presentation	and	a	report	with	
graphs	and	research	that	will	prepare	them	for	what	they	will	have	to	do	when	
they	leave	school,	but	I	think	it	is	important	to	make	it	interesting	and	relevant	
to	the	students	as	I	do	this.	
• I	choose	texts	that	my	students	can	relate	to	or	will	have	some	common	ground	
with,	including	big	ideas	about	life.	I	may	use	these	ideas	in	an	anticipation	guide	
and	then	return	to	them	as	we	read	to	help	them	make	the	connections	
between	their	lives	and	struggles	and	the	characters.	It	is	key	that	I	know	my	
students	and	choose	literature	they	can	relate	to.	
• It	is	interesting	to	me	to	see	how	different	students	respond	to	different	
characters.	The	students	don’t	always	respond	how	I	predict	they	will.	
• I	start	the	year	with	a	2-3	day	lesson	on	idioms.	I	remind	the	students	of	the	
definition,	we	watch	video	clips	on	idioms,	and	then	the	students	illustrate	their	
own	idioms	to	contrast	literal	and	figurative	meaning.	The	idioms	in	the	videos	
are	often	new	to	the	students,	but	I	keep	track	of	the	idioms	the	students	use	
and	those	are	the	ones	they	pick	from	to	illustrate.	If	the	students	don’t	like	the	
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idiom	they	pick,	they	can	grab	another	one	to	work	with:	I	want	the	students	to	
figure	it	out	in	a	way	that	works	for	them.	Then	when	the	students	share	out,	
they	will	get	to	learn	about	the	ones	they	didn’t	get	at	first.	
• I	constantly	circulate	during	the	class,	even	when	the	students	are	working	
independently.	Some	students	just	want	me	to	stand	next	to	them;	other	
students	need	some	support	to	get	going.	Some	students	work	together,	some	
students	work	independently.		
• I	explain	to	the	students	the	purpose	of	why	we	do	everything.	I	make	the	
connection	to	the	standardized	test	for	graduation	and	the	kinds	of	things	they	
need	to	know	and	be	able	to	do	for	that.	
• When	I	am	planning,	I	look	at	what	is	it	that	they	need	to	know,	where	are	they	
weak,	and	how	can	I	make	it	interesting	enough	that	we	can	pick	up	stuff	that	
they	had	missed	before	and	still	make	progress	for	where	they	need	to	be	to	get	
to	English	11.	
• I	play	a	different	role	for	different	students	in	order	to	best	meet	their	individual	
needs.	I	offer	options	to	challenge	higher	level	students,	for	lower	students	I	
work	on	drawing	them	in	to	learning	and	giving	them	a	purpose	for	learning,	for	
the	middle	level	students,	sometimes	I	am	the	coach	and	constantly	making	
adjustments	to	both	challenge	them	and	help	them	where	they	struggle.	I	am	
the	game	show	host:	I	am	giving	you	what	you	want	but	in	a	variety	of	ways	and	
means	to	find	the	one	that	works	for	them	that	gets	them	where	they	need	to	be.	
I	wear	a	lot	of	hats.	
• The	students	in	my	class	demonstrate	a	lot	of	caring	for	their	peers.	They	will	
help	one	another;	they	are	collaborative	and	social,	which	I	try	to	build	on	for	
learning.	
• I’ve	found	that	if	I	can	get	the	students	started	on	a	task,	and	I	do	it	right	–	with	
the	right	vehicle	and	text	to	get	them	going	–	they	will	pick	it	up	and	run	with	it.		
• I	have	a	lot	of	credibility	with	the	kids.	I	am	upfront	and	honest	with	them	and	
they	are	the	same	with	me.	We	have	a	lot	of	good	rapport.	
• When	I	have	to	stand	up	and	tell	the	students	things,	I	try	to	balance	it	with	
giving	them	ways	to	remember,	including	strategies	with	graphics	and	reminding	
them	to	write	down	what’s	important	and	giving	them	models.	
• My	classroom	is	a	team	effort	–	I	am	not	the	expert	in	all	things.	I	help	them	
figure	out	what	they	already	know	and	then	fill	in	what	they	don’t	know.	It’s	a	
partnership.	
• I	am	often	floating	around,	touching	base,	taking	temperature	in	the	room	all	of	
the	time	to	make	sure	no	one	slips	through	the	cracks.	Sometimes	there	are	
several	days	in	a	row	where	I	start	with	brief	review	of	what	we	learned	
yesterday	and	I’ll	say:	‘it	seems	like	some	of	you	were	having	trouble	with	“this.”	
Okay,	so	those	of	you	who	got	it	can	you	share	your	thinking	of	how	you	got	it.’	I	
am	getting	them	to	be	metacognitively	aware.	I	realize	having	the	students	
themselves	share	with	one	another	is	helpful	to	the	students	who	didn’t	get	it	
right	away.	Most	students	are	good	at	this:	the	student	will	say:	‘hey	when	I	get	
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here	this	is	what	I	look	for	or	think	about.’	When	I	have	a	few	kids	do	this,	the	
kids	who	were	struggling	have	now	heard	a	few	different	ways	to	doing	it	or	
thinking	about	it	beyond	what	I	said	when	I	presented	it	originally.	I	use	a	lot	
student	direction	to	have	them	help	build	one	another	up.		I	couldn’t	do	this	if	I	
wasn’t	circling	the	room	and	knowing	who	was	where.	
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Appendix	G	
Code	Co-Occurrence	Chart	(excerpt)	
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Appendix	H	
Example	of	Theme	Analysis	
Initial	Theme	Statements	(based	on	the	
pattern	of	codes)	
Description	of	the	Theme	Statements	
Creating	multiple	types	of	learning	
experiences	centered	around	making	
meaning	with	complex	texts	helps	
students	to	read	analytically	and	develop	
their	understanding	of	the	text	so	that	
they	can	become	better	readers,	thinkers,	
and	decision-makers.	
Norma	provides	opportunities	for	students	
to	make	meaning	with	complex	texts	and	
supports	their	meaning	making	
experiences	through	self-reflection,	
discussion,	and	writing.	She	notes	that	
analysis	of	complex	texts	leads	to	
students	further	developing	their	
understanding	of	the	text,	enjoying	it	
more,	and	being	able	to	see	the	greater	
relevance	of	the	text.	Students	need	to	be	
able	to	identify	the	purpose	of	the	text,	
justify	their	opinions	and	ideas	with	
evidence	from	the	text,	and	make	
connections	to	their	own	lives.	Norma	sees	
this	as	a	challenge	for	the	students,	but	
one	that	they	can	learn	and	do	grow	in	
with	repeated	practice.	Norma	is	very	
aware	of	the	expectations	of	the	AP	exam,	
but	frames	this	learning	as	much	larger	
and	more	important	than	just	the	test	for	
her	students.	
Students	use	their	experiences	and	values	in	
making	meaning	with	texts,	which	leads	them	
to	better	understand	the	text	and	themselves.	
Students	bring	prior	knowledge	and	
experiences	with	them	to	the	classroom	and	to	
the	texts	that	they	read.	This	impacts	their	
meaning	making	with	the	text.	Norma	fosters	
learning	experiences	in	which	the	students’	
personal	experiences	and	values	are	valued.	
She	then	has	the	students	use	the	learning	
experiences	to	reflect,	grow,	and	make	
changes	to	their	own	lives	and	understandings.	
Norma	does	this	by	asking	open-ended	
questions	that	require	the	students	to	become	
more	aware	of	themselves	and	critically	
consider	their	ideas	and	experiences.	Norma	
hopes	that	these	experiences	will	help	the	
students	to	better	express	their	ideas	in	
writing,	including	making	connections	
between	texts	and	their	personal	experiences	
and	prior	knowledge.	
		 352	
Discussion	allows	students	to	share	
experiences	and	connections	to	the	texts,	
which	then	helps	the	rest	of	the	class	to	
develop	their	understanding	in	relation	to	
the	text	and	their	peer’s	point	of	view	
with	the	goal	of	being	able	to	imagine	the	
world	through	someone	else’s	lens.	
Discussion	based	learning	experiences	are	
an	important	part	of	all	of	Norma’s	classes.	
From	highly	structured	seminars	to	partner	
walks	to	informal	conversation,	Norma	
fosters	experiences	in	which	the	students’	
initial	aesthetic	responses	to	texts	are	
valued	as	are	their	personal	connections	
and	anecdotes.	When	students	share	their	
responses,	their	peers	are	challenged	to	
see	the	text	from	a	different	point	of	view.	
In	doing	so,	they	think	more	about	their	
own	understanding	of	the	text	and	learn	
about	the	experiences	and	values	of	their	
peers.	Ultimately,	Norma	believes	that	
these	learning	experiences	can	help	
students	build	empathy	for	other	people	
and	better	understand	themselves	and	the	
world	around	them.	She	facilitates	these	
conversations	by	creating	a	safe	and	
supportive	classroom	environment	and	
asking	open-ended	questions.	
Strategies	for	meaning	making	can	apply	
and	transfer	to	multiple	types	of	texts	
allowing	students	to	build	skills	in	
analyzing	existing	texts	and	creating	their	
own.	
Norma	uses	paintings	to	introduce	
students	to	rhetorical	devices	and	has	
students	make	connections	to	music,	
fashion,	and	videos.	Norma	regards	
multiple	types	of	digital	and	non-digital	
text	as	important	in	her	classes	and	to	her	
students’	learning.	She	sees	the	
applicability	of	these	analysis	skills	to	the	
many	types	of	texts	that	they	will	
encounter	in	her	classroom	as	well	as	
those	that	they	encounter	outside	of	
school	and	on	social	media.	Although	
Norma	does	not	have	Internet	access	in	
her	own	home,	she	stays	up	to	date	on	
new	applications	and	encourages	the	
students	to	make	connections	to	social	
media	applications	and	other	types	of	
media	(and	related	language)	that	they	use	
in	their	own	lives.	Norma	integrates	
nonfiction	articles	into	her	lessons	in	order	
to	help	students	to	learn	more	about	the	
headlines	they	see	but	may	not	pursue.	
She	also	gives	students	to	opportunities	to	
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express	their	learning	by	creating	texts	
using	different	types	of	media.	For	
example,	one	student	created	a	painting	
and	another	wrote	and	sang	an	original	
song	in	response	to	a	book	they	read	in	
class.	
Students’	aesthetic	responses	to	texts	are	
rich	and	valuable	gateways	to	deeper	
analysis	and	understanding:	aesthetic	
leads	to	efferent	which	leads	back	to	
aesthetic.	
Norma	starts	discussion	of	texts	by	asking	
students	open-ended	questions	about	
what	interested	or	stood	out	for	them.	
They	then	use	these	observations	to	delve	
into	why	those	particular	aspects	of	the	
texts	stood	out.	This	leads	into	a	more	
efferent	oriented	(re)reading	of	the	text	
that	asks	students	to	identify	and	analyze	
particular	literary	or	rhetorical	devices	that	
the	author	used	to	convey	the	intended	
purpose	of	the	text.	Norma	sees	these	
types	of	analyses	as	possibly	leading	to	a	
change	or	revisiting	of	the	students’	initial	
aesthetic	response.	Norma	particular	
notes	this	shift	when	students	tackle	
complex	texts.	As	they	develop	the	skills	
and	further	analyze	the	a	complex	text,	
they	appreciate	and	enjoy	it	more.	Norma	
characterizes	the	purpose	for	reading	as	
experiential:	“the	main	purpose	for	
reading	is	experiences.	Through	the	
literature	and	nonfiction,	it	is	about	
learning	and	growing	and	experiencing.”	
She	engages	students	in	this	process	of	
meaning	making	with	fiction,	nonfiction,	
and	visual	texts	in	various	ways	
throughout	the	year.	The	process	is	the	
same	but	the	texts	change	–	more	
challenging	and	complex	in	type,	subject,	
purpose,	and	audience.	
Planning	lessons	is	an	ongoing	pursuit	in	
which	curriculum,	standards,	pedagogy,	
and	ELA	content	are	molded	to	fit	the	
unique	student	profile	of	each	class	to	
engage	them	in	meaningful	and	relevant	
learning	experiences.	
Norma	spends	a	lot	of	time	thinking	about	
and	working	on	her	lesson	plans	but	did	
not	articulate	it	as	a	linear	process,	instead	
her	description	of	lesson	planning	is	
notable	in	its	vitality	and	ubiquity	to	her	
life	and	role	as	a	teacher.	Norma	does	not	
repeat	lesson	plans	from	year	to	year.	She	
is	responsive	to	the	needs,	strengths,	and	
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interests	of	the	students	in	each	of	her	
classes.	For	example,	this	year	she	has	
three	sections	of	AP	English	11.	These	
sections	have	the	same	learning	goals,	
curriculum,	standards,	and	test,	but	in	a	
given	week	she	may	plan	different	lessons	
for	each	of	the	sections	to	best	meet	the	
personality	of	the	class.	Sometimes	she	
makes	adjustments	on	the	fly	as	the	need	
becomes	apparent,	but	she	also	plans	for	
them	when	possible.	Norma	stresses	the	
complexity	of	reconciling	state	standards	
and	curriculum	framework,	multiple	
standardized	tests,	local	mandates,	and	
department	level	unit	plans	into	the	
implementation	of	her	lessons.	Norma	
balances	using	the	textbook,	
supplementing	with	nonfiction	articles	and	
other	multimedia	texts,	and	being	
responsive	to	what	is	happening	in	the	
school,	community,	and	world	the	impacts	
the	students’	lives.	
	
Revised	Themes	Outline	
• Theme	1:	Analysis	of	texts	leads	to	students'	developing	their	understanding	of	
the	text,	enjoying	it	more,	and	being	able	to	see	its	relevance	to	the	students'	
personal	lives.	Students'	experiences	and	values	influence	their	meaning	making	
leading	to	understanding	of	the	text	and	themselves.	
• Close	reading	and	analyzing	the	text:	Writer's	notebook	and	double-entry	
journals	
• Collaborative	interchange:	Student	discussion:	Building	Empathy		
• Bridging	in-	and	out-of-school	literacies	
• Theme	2:	Implementing	learning	experiences	that	emphasize	student	discussion	
and	modeling	and	practicing	strategies	for	making	meaning	apply	and	transfer	
to	multiple	types	of	texts	and	will	help	students	to	develop	understanding	in	
relation	to	the	text	and	their	peer’s	point	of	view	with	the	goal	of	being	able	to	
imagine	the	world	through	someone	else’s	lens.	
sang	an	original	song	in	response	to	a	book	they	read	in	class.					
• Communication	course	
• The	Scarlet	Letter:	Modeling	analysis	and	argument:	Mentor	Texts	and	
Reading	Strategies	
• Modeling	analysis	of	the	elements	of	style	with	Art	
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• Theme	3:	"Everything	is	connected"	Planning	with	40	years	of	experience.	
Planning	lessons	is	an	ongoing	pursuit	in	which	curriculum,	standards,	pedagogy,	
and	ELA	content	are	molded	to	fit	the	unique	student	profile	of	each	class	to	
engage	them	in	meaningful	and	relevant	learning	experiences.					
• Approach	to	planning	
• On	making	changes	to	lessons	and	planning:		
• Choosing	technology	and	mulitmedia	
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